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Presentation Notes
Bringing CLARITY to student learning outcomes is the theme of this workshop series. 



1. What learning intentions and 
success criteria are and how to 
determine them for a standard in 
focus. 
 
2. What learning progressions are 
and how they develop student 
understanding to achieve the 
learning intention. 

Learning Goals for 
Teacher Clarity 



The Clarity Problem 

Presenter
Presentation Notes
We have a clarity problem in our schools. We are not crystal clear about what we want our students to know and be able to do.  Without clarity of learning goals that provide the sharp focus for both instruction and assessment, teachers cannot achieve the maximum possible impact on student learning. 





Research Results 
Significant findings from Professor John 
Hattie’s research includes: 
 
• 50,000+ studies 
• 150 influences 
• 1200+ meta-analyses 
• 250+ million students 
 

Presenter
Presentation Notes
Dr. Hattie’s books (VL and VLT) are # 1 and #2 all-time education best sellersWhat’s unique is the scope of his research—worldwideIt’s all about student achievement and what adults in the system do to impact that positively.



The “HINGE” Point 

An effect size of 
0.40 (referred to 
as the “hinge 
point”) equates 
to approximately 
one year of 
student growth.  
 

Presenter
Presentation Notes
Are you familiar with the term, “hinge point”?When “well-implemented,” which practices are associated with a 0.40 “hinge point” (effect size) and above?Assessment-capable learners tops the list with an effect size of 1.44, equaling more than three years of progress within one academic school year. These are students who have the clarity needed to answer three key questions: “Where am I going? How am I going? Where to next?”



 
International Research in 

Education 
 

Teacher Clarity 
Effect Size = 

0.75 
 

Presenter
Presentation Notes
Note the blue box showing d > 0.4 representing the “zone of desired effects.” Teacher clarity of learning intentions posts a 0.75 effect size, associated with nearly two years of student growth in one year.



Clarity is arguably the most 
important effect of all the 
research studies  
on what works most 
effectively in schools.  

Why? 

Presenter
Presentation Notes
Even though teacher clarity of learning intentions is associated with “only” a 0.75 effect size, let’s think about why it should be considered as the most important effect of all.



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Clarity makes 
all the other 
effects 
possible! 

Assessment-Capable Learners = 1.44 
Response to Intervention (RTI) = 1.07 
Formative Teacher Evaluation = 0.90 
Feedback = 0.75 

 

Presenter
Presentation Notes
Clarity’s impact on all other practices makes it of greater importance than the research shows. Here are a few important examples:Assessment-capable learners (now renamed, Student Visible Learners) tops the list with an effect size of 1.44, equaling more than three years of progress within one academic school year. These are students who have the clarity needed to answer three key questions: “Where am I going? How am I going? Where to next?” Response to Intervention (RTI) is a top-five effect size. Clarity of learning intentions is essential to developing a plan to help students close their learning gaps. Formative Teacher Evaluation: Teachers evaluating their impact on student learning by the evidence gathered in their own classrooms depends on first having absolute clarity about what is to be learned.Meaningful feedback is in the top ten of effect sizes, can nearly double the speed of student learning, if and when that feedback is directly related to clear learning outcomes.Classroom discussion is also a top-ten effect size, and purposeful classroom discussions depend on students and teachers being clear about the learning focus.



 
It is essential that “both 

teacher and students are very 
clear about what is to be 
learned, how it is to be 

learned, and why it is to be 
learned.”  

 
Michael Absolum,  

Clarity in the Classroom, p. 98 
 

Presenter
Presentation Notes
Michael Absolum’s, Clarity in the Classroom, especially chapters 4 and 8, is an excellent resource.When teachers are certain about their learning intentions—what they want students to know and be able to do in a unit of study and in specific daily lessons—they can intentionally:design assessmentsplan instructionselect appropriate curriculum materials directly aligned to those learning intentions.Learning intentions provide clarity to both teaching and learning. 



 
LEARNING INTENTIONS:   
“WHERE  ARE WE GOING?” 
  

Presenter
Presentation Notes
“Where are we going?” is a tag line associated with learning intentions.  Using a travel metaphor, learning intentions identify the “destination” of the trip. 



 
SUCCESS CRITERIA:   
“How Are We Going?” 

Presenter
Presentation Notes
Success criteria provide clarity for the “How are we going?” element of teaching and learning. Success criteria—specific descriptors of how students will achieve the learning intentions—provide teachers and students with a detailed “roadmap to the destination” that focuses instruction and motivates students to engage in the learning. In the same way we need a destination and the means to get there, learning intentions and success criteria are mutually interdependent.



 
LEARNING PROGRESSIONS:   
“Where to next?” 

Presenter
Presentation Notes
Learning progressions are the “stops along the way” to the destination of the learning intention. Learning progressions are pre-planned by teachers, similar to travelers pre-planning the itinerary of a journey.



THE 
REASON 
FOR THE 
“TRIP” 

Presenter
Presentation Notes
Relevancy makes explicit for the student and teacher the reasons why they are going to the “destination.” 



Preview of the 6-
Step Learning 
Intentions and 
Success Criteria 

Process 

Curriculum 
Standard(s) 

Student-
friendly 

Standard(s) 

Learning 
Intentions 

Success 
Criteria 

Learning 
Progressions 

Success 
Criteria for 

Learning 
Progressions 

Presenter
Presentation Notes
Most of us like to see the “big picture” of the whole process.  In the workshop series we spend Day 1 working through each of the steps with one standard.  On Day 2 we repeat the process with multiple standards for a unit of study.  



 

Learning intentions describe what it is 
that we want students to learn, and their 

clarity is at the heart of formative 
assessment.  

 
Unless teachers are clear about what 
they want students to learn (and what 
the outcome of this learning looks like) 
they are hardly likely to develop good 

assessment of that learning."  
 

John Hattie, Visible Learning for Teachers, 
2012, p. 47 

 
 
 

Step 1, 2, 3:  
Standards and Learning Intentions 



 
 Success criteria provide the way of 
knowing that the desired learning 

(intention)  
has been achieved. 

John Hattie, 
Visible Learning, 2009, p. 47 

 
The success criteria, or “How will we 
know?” need to state as exactly as 

possible what the students and teacher 
will want to see. 

John Hattie, 
Visible Learning, 2009, p. 170 

 
 

Step 4:  
Success Criteria 



“Students who can articulate 
or are taught success criteria 

are more likely to be 
strategic in their choice of 
learning strategies, more 
likely to enjoy the thrill of 

success in learning, and 
more likely to reinvest in 

attaining even more success 
criteria.” 

 

“When a student is aware of 
what it means to be 

successful before 
undertaking the task, this 
awareness leads to more  

goal-directed behaviours.” 

  
Hattie and Donoghue, Learning 

Strategies: A Synthesis and 
Conceptual Model, Published Online: 

10 August 2016 

 

Knowing Success Criteria 
Effect size = 1.13 

 
Effect Sizes of Related 

Learning Strategies  
• Planning and prediction = 0.76 
• Personal goal intentions = 0.68 
• Concept mapping =  0.64 
• Setting standards for self-

judgment = 0.62 

 

 

Presenter
Presentation Notes
 Quote is from new research just published in August, 2016 by Hattie and Donoghue228 meta-analysis of approx. 3400 studies Authors also state…“The success criteria need to be as clear and and as specific possible (at surface, deep, or transfer level) as this enables the teacher (and learner) to monitor progress throughout the lesson to make sure students understand and, as far as possible, attain the intended notions of success.” Full citation: John AC Hattie and Gregory M Donoghue, Learning strategies: a synthesis and conceptual model npj Science of Learning (2016) 1, 16013; doi:10.1038/npjscilearn.2016.13; published online 10 August 2016



Learning 
Progressions! 

 
 

The Instructional 
Scaffolds  

Students Need to 
Achieve the Learning 

Intention  
 
 

Presenter
Presentation Notes
Learning progressions are the “building blocks” or instructional scaffolds students need to achieve the learning intention. They are pre-requisite skills and concepts that lay out the sequenced pathway of learning.  The learning progressions provide clarity for the “Where to next?” element of teaching and learning. Quote: “How do teacher ensure they can meet the learning needs of all students? Progressions are essential. Progressions expand the learning intention and help every student see where he or she is at. They help teachers and students set goals (in relation to the learning intention).” Kristin Anderson



 
Learning progressions are a  

“set of building blocks—subskills 
and bodies of enabling 

knowledge—to be achieved by 
students on their way to mastering 

a target curricular aim.”  
 

W. James Popham, 
Transformative Assessment, 2008, p. 25 

 

Step 5:  
Learning Progressions 

Presenter
Presentation Notes
W. James Popham uses the terms, “subskills and bodies of enabling knowledge.” In simpler language, these are the skills (verbs) and concepts (nouns, noun phrases) that students need as “building blocks” to attain the targeted learning intention.



 
 

Step 6: 
Success Criteria for 

Learning Progressions 
 
 • Write Success 

Criteria for the  
Learning 
Progressions— 
 
The “How Are 
We Doing?” 

 

Presenter
Presentation Notes
Step 6, the final step in the process, is the “How Are We Doing?” step.  The spoken and written responses and work products students generate will make their progress clearly visible.  It will indicate what the teacher and the students need to do next in order to close any learning gaps or serve as evidence for moving ahead towards the destination.



Success Criteria 
Distinctions 

Success Criteria 
for  

Learning 
Intentions 

Success Criteria 
for 

Learning 
Progressions 

 

Broader, More 
General; 

Apply to the 
ENTIRE UNIT 

 

Detailed, More 
Specific, Include 

Context; 
Apply to 
SPECIFIC 

LESSON(S) 

Presenter
Presentation Notes
Just as success criteria detail what students need to do to achieve the learning intention, success criteria detail what students need to do to achieve the learning progressions. The difference here is that the criteria are very specific to the learning progression in focus for particular lessons, not like the broader success criteria that apply to the entire learning intention for the unit.Context plays an important role at this granular level.  Even though the focus needs to be on what the learning is, that is usually set in a particular context (i.e., a particular text, a specific procedure, a certain problem-solving setting, etc.).  The next three slides are about context.



 
“If you make clear which is 
the learning objective and 

which is the context, pupils 
are able to transfer skills 

within and across 
subjects…They also use 

language about the learning 
objective rather than the 

context.”  
 

Shirley Clarke,  
Active Learning Through Formative 

Assessment, p. 87 
 

Presenter
Presentation Notes
Keep the focus on the skills/concepts within the learning progression (so students can transfer these to other areas) and not on the specific context (which limits student understanding to that context only).A related Shirley Clarke quote: “The context is simply the activity or vehicle through which the learning objective will be taught.” p. 86Also: See her same page for examples of “muddled” learning objectives. Example: “To write a newspaper report about pollution”—limits the learning (write a newspaper report) that should be able to transfer to lots of applications with the context (pollution only).  Clarke presents other examples of this on p. 86



Separate Learning From 
Context 

Learning Context 
To write a school 
newspaper article 

about water-saving 
tips on campus 

To analyze author’s 
point-of-view 

in two articles about 
climate change 

To be able to divide 
by using repeated 
subtraction 
 

using calculators 
and math 
manipulatives  

To identify reasons 
for a civilization’s 
decline 

by studying the fall 
of the Roman 
Empire 

Adapted from Shirley Clarke, 2008, p. 86 



Learning Progressions 

Success Criteria 

Quick Progress Checks 

Making 
Intentional 

Connections 

Presenter
Presentation Notes
The learning progressions and related success criteria provide a clear focus for creating formative assessments (quick progress checks) that align to them.  Our Corwin workshop, Common Formative Assessments 2.0, shows educators how to design assessments directly aligned to the rigor of the learning intentions, success criteria, and learning progressions in focus within an instructional unit of study.



 
Adjusting Instruction and 

Learning Based on 
FEEDBACK 

From 
 Quick Progress Checks 

 

Presenter
Presentation Notes
Related classwork and formative assessments make visible the progress students have made. What if students already know a particular progression?  Where to go next? Progressions (and related formative assessments) help the teacher and students see the next step specific to their individual learning journey.



WORKED EXAMPLES  
MATH ELA SCIENCE 

Presenter
Presentation Notes
In the Teacher Clarity: Learning Intentions and Success Criteria workshop series participants experience the process by analyzing worked examples in reading, math, and science, as well as other subjects, and then apply their learning to development of learning intentions from their own curriculum standards.



What  
Are  
Your 
Next 

Steps? 
For more information, visit:  
www.corwin.com/teacherclarity  

or 
www.corwin.com/LISC  
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Presentation Notes


http://www.corwin.com/teacherclarity
http://www.corwin.com/LISC


 

Register today with the 
discount code “California” 

to receive $50 off the 
registration fee 

 

www.corwin.com/CATC  

http://www.corwin.com/catc
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